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ABSTRACT This article examines the relationship between attributional 
styles, academic self-concept and self-esteem in university students of En-
glish Pedagogy. Their profiles in these variables were identified by using a 
quantitative descriptive-correlational approach and a sample of 125 stu-
dents. In order to fulfill the objective of the study, descriptive and compara-
tive analyses were performed through Student’s t-test and ANOVA. Also, 
Pearson correlations were used to identify the link between the dimensions 
of the instruments with respect to the sociodemographic variables. The re-
sults showed that students tend to attribute their failures to lack of effort, 
lack of ability and moderate academic self-efficacy. Females evidenced great-
er attribution of failure due to lack of ability and family conflicts. Correla-
tions were found between several dimensions, highlighting the negative re-
lationship between internal causes and lack of effort. These findings provide 
relevant information for future educational interventions in similar samples. 

Este trabajo está sujeto a una licencia de Reconocimiento 4.0 Internacional Creative Com-
mons (CC BY 4.0).
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RESUMEN Este artículo examina la relación entre los estilos atributivos, el au-
toconcepto académico y la autoestima en estudiantes universitarios de Peda-
gogía en Inglés. Mediante un enfoque cuantitativo descriptivo-correlacional y 
una muestra de 125 estudiantes, se identificaron sus perfiles en estas variables. 
Para cumplir con el objetivo del estudio se realizaron análisis descriptivos y 
comparativos a través de t Student y ANOVA. Del mismo modo, se efectua-
ron correlaciones de Pearson para identificar el vínculo entre las dimensiones 
de los instrumentos respecto a las variables sociodemográficas. Los resulta-
dos mostraron que los estudiantes tienden a atribuir sus fracasos a la falta de 
esfuerzo, falta de habilidad y autoeficacia académica moderada. Las mujeres 
evidenciaron mayor atribución de fracaso por falta de habilidad y conflictos 
familiares. Se hallaron correlaciones entre varias dimensiones, destacando la 
relación negativa entre causas internas y la falta de esfuerzo. Estos hallazgos 
aportan información relevante para futuras intervenciones educativas en esta 
población.

PALABRAS CLAVE Estilos atributivos; autoconcepto académico; autoestima; 
estudiantes universitarios.

1. Introduction

In academia, it is crucial to understand how students explain their successes and 
failures, as this significantly influences their motivation, cognition, and emotions. 
Attributional styles, which refer to the causes they attribute to their achievements 
and challenges, play a key role in this process. Similarly, academic self-concept and 
self-esteem are relevant aspects that may impact academic performance and life of 
students. In this study, fundamental aspects of the psychology of English Pedago-
gy students are addressed, analyzing their attributional styles, academic self-concept 
and self-esteem, as well as possible differences related to sociodemographic variables 
such as gender, age and years of training. In addition, the research seeks to understand 
the relationship between these factors and their influence on academic experience.

Attributional styles explain the motivation with which students face their academ-
ic tasks. They refer to the causes through which people explain their school success-
es and failures. For Weiner (1979) these causes would have important psychological 
consequences, at motivational, cognitive and emotional levels. At motivational level, 
these causes could enable, energize, or hinder actions that may lead students to face 
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their academic goals (Manassero and Vásquez, 1995). At the cognitive level, the caus-
es would contribute to the actions taken by students, as well as to the expectations 
they have about their academic future, expressing them through feelings of hope or 
despair. Finally, at the emotional level, causality would be related to ego feelings, such 
as self-esteem or pride. For some authors such as Abramson et al. (1978), Inglés et 
al. (2012) and Lagos et al. (2016), attributions make up a certain pattern or attribu-
tional style, which, in the educational sphere, can favor or disfavor learning. Evidence 
indicates that the attribution of success or failure of past experiences can have con-
sequences on the expectations regarding future successes or failures (Weiner, 1986, 
2004). This process involves a motivational sequence that begins when a student 
achieves positive or negative results, which provokes the appearance of emotions, 
such as feelings of happiness in the case of success or frustration in the case of failure 
(Manassero and Vásquez, 1995).

In this context, not only will the academic results be important for the students, 
but also the cause for which they believe to have reached those results (Becerra and 
Reidl, 2015; Cerda and Vera-Sagredo, 2019). If students succeed, it will normally be 
associated to the existence of ability or hard work in academic tasks; however, if they 
fail, results will be related to low ability, lack of effort or simply bad luck (Valle et al., 
1999). Thus, it could be fairly predicted that those students who attribute their results 
to effort, an internal, stable and controllable attribution, are more likely to succeed 
in their academic results than those students who attribute their results to luck, an 
external, unstable and uncontrollable cause. This would be explained by the fact that, 
the latter will make little effort in their schoolwork, since for them the results would 
not depend on the effort involved in the task, but on external and unmanageable 
aspects (Cheng and Furnham, 2017; Lagos et al., 2016; Weiner, 1985). At present, 
important evidence indicates that students with low academic performance present 
fundamentally external attributional patterns (Navarrete and Cuadro, 2007; Rodrí-
guez and Guzmán, 2019). In contrast, students with good academic performance are 
characterized by attributing their success or failure to their own ability and effort 
(Cerda and Vera-Sagredo, 2019; González et al., 1999).

Students who make causal attributions of their success mainly to effort have high-
er levels of willingness to study strategies (Sáez et al., 2018) and present causal at-
tributions that are directly related to high performance; meanwhile, students with 
external attributions would be a strong predictor of academic failure (Fernández et 
al., 2015). That is, students characterized by preferring attributions related to low 
autonomy would attribute their academic results, mainly, to uncontrollable factors 
(Durán-Aponte and Pujol, 2012).
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Regarding academic self-concept, it has been determined that this variable is 
understood as the perception and evaluation that students have of their academic 
competencies (Álvarez et al., 2015). Véliz et al. (2020) state that self-concept is built 
by the experiences a person has had regarding their environment, where their own 
responses and those of the people who are significant in their life turn out to be rel-
evant. These beliefs would be associated with motivation and performance, affecting 
the choice of activities to perform and the maintenance of their behavior, this means 
that the stronger the self-efficacy belief, the greater the effort and persistence to face 
school life (Cárcamo et al., 2020). Specifically, research in this line has revealed a posi-
tive relationship between academic self-concept and school achievement (Kumar and 
Choudhuri, 2017; Veas et al., 2019), since when students feel competent, they believe 
in their abilities, have high expectations accompanied by motivation to achieve goals 
and obtain a better learning (Chávez-Becerra et al., 2020). Consequently, this variable 
would be crucial in determining students' personality from an affective and motiva-
tional perspective (Morales, 2017). It has also been evidenced that self-concept has 
positive effects on the teacher-student relationship, on the relationship with peers, on 
participation in school activities and on the classroom climate (Huang et al., 2019). 
Similarly, this variable would be related to the way in which students deal with prob-
lems (González et al., 2012).

In relation to the academic self-concept of university students, some studies indi-
cate that this variable would be directly related to academic performance (Gallardo 
et al., 2008; Gallardo et al., 2012; Ocampo et al., 2022), that it would influence criti-
cal thinking (Quispe-Farfán et al., 2021), that students with a high level of academ-
ic self-concept have lower levels of procrastination (Pichen-Fernandez and Turpo 
Chaparro, 2022), that lower self-concept is related to low learning goals (Suriá, 2023), 
and that females show higher academic self-concept than males (Sánchez-Zafra et al., 
2022).

Also, it is interesting to explore the profile of university students with respect to 
self-esteem. In this regard, Tabernero et al. (2017) point out that self-esteem is under-
stood as the affective or emotional aspect of the self that relates to how we feel and 
value ourselves. Recent international studies reveal significant relationships between 
self-esteem and academic achievement in students; in fact, it is considered as one of 
the main determinants of school performance (Akoul et al., 2020; Manne-Goehler et 
al., 2020; Metsäpelto et al., 2020; Muñoz, 2020; Ugwuanyi et al., 2020; Zheng et al., 
2020). Self-esteem would not only influence academic achievements but would also 
mediate other aspects of the person such as social relationships (Harris and Orth, 
2020), level of aspirations, expectations towards the future, stress-coping styles, risk 
taking, locus of control, personal assertiveness (Naranjo, 2007) and would even influ-
ence the levels of anxiety when taking academic exams (Freire et al., 2021).
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Considering the above background, this study addresses the following research 
objectives: (1) To identify the profile of English Pedagogy students with respect to 
attributional styles, academic self-concept and self-esteem; (2) To analyze the statis-
tically significant differences between the variables examined and sociodemographic 
data such as gender, age and years of training; (3) To determine the existence of rela-
tionships between attributional styles, academic self-concept and self-esteem and the 
sociodemographic data of the study.

2. Methodology

2.1 Method

To fulfill the objectives, a quantitative descriptive-correlational approach was used, 
with a cross-sectional design. With respect to the ethical regulations derived from 
international protocols for research of this type, informed consent was obtained from 
all participants, their collaboration was voluntary, and the confidentiality of their re-
sponses was guaranteed. In addition, an ethical certification was obtained from the 
university.

2.2 Sample

A non-probabilistic sample by convenience was used, which was made up of 125 En-
glish Pedagogy students from a university in the Biobío Region, Chile. Of the total 
sample, 82 (65.6%) were female and 43 (34.4%) were male. The students are between 
17 and 36 years old with a mean of 20.8 years. Regarding distribution by year of train-
ing, 41 (32.8%) belong to first year; 23 (18.4%) to second year; 22 (17.6%) to third year; 
25 (20%) to fourth year; and 14 (11.2) to fifth year.

2.3 Instruments

Attributional Styles Questionnaire. This instrument was originally developed by 
Alonso and Sanchez (1992) and validated in the Chilean context (Vera et al., 2021). 
It examines attributional styles of academic success and failure in students. The vali-
dated version in the Chilean context analyzes 26 items divided into five attributional 
styles, with a Likert-type format ranging from Highest Disagreement (1) to Highest 
Agreement (5). The relieved attributional styles correspond to: 1) Attribution of ac-
ademic success to internal causes (8 items), with statements such as: "In general, if I 
have had a good mark, it has been mainly because of how intelligent I am"; 2) Attribu-
tion of failure to the teacher (5 items), with statements such as: "Often, if I have had 
bad marks, it has been because the teachers have not explained the contents well"; 
3) Attribution of academic failure to lack of effort (6 items), with statements such as: 
"Usually, if I get a bad mark, it is because I have not studied hard enough"; 4) External-
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ization and uncontrollability of academic results, mainly success (4 items), with state-
ments such as: "I usually got good marks only because the contents to be learned were 
easy"; 5) Attribution of failure to lack of ability (3 items), with statements such as: "If 
I got bad marks, I would believe that I do not have the necessary talent to understand 
those subjects". The validation of the instrument in the Chilean context presented an 
adequate goodness of fit with χ2 values 570.508, p < .001, CFI (.967), TLI (.949) and 
RMSEA (.038) and an adequate Cronbach's Alpha described by factors (Factor 1: .80; 
Factor 2: .81; Factor 3: .75; Factor 4: .67; Factor 5: .72) (Vera et al., 2021). For this re-
search, 23 items more suitable for higher education students were used.

Academic Self-Concept Scale. This instrument was originally developed by 
Schmidt et al. (2008) and validated in the Chilean context by Méndez and Gálvez 
(2018). The instrument assesses the perception of students with respect to their per-
formance and confidence in their abilities (self-efficacy). The scale has 14 items divid-
ed into two dimensions: Perceived performance (7 items), with statements such as, "I 
find it difficult to study"; and Academic self-efficacy (7 items) with statements such 
as, "If I dedicate myself thoroughly, I can study any subject". The statements are pre-
sented on a Likert scale ranging from Strongly Agree (5) to Strongly Disagree (1). The 
psychometric properties of the scale show the presence of two factors with positive 
and moderate correlations (r=.46: p <.005) and adequate levels of internal consistency 
(Cronbach's Alpha Factor 1=.68 and Factor 2=.75).

Coopersmith Self-Esteem Inventory (1967) for Adults (Format C). This instru-
ment was validated by Lara et al. (1993) and was designed to assess the attitudes of 
adolescents and adults from 16 years of age. The scale comprises 25 items divided 
into three factors. The first, called "Personal", measures self-perception of physical 
and psychological characteristics, and consists of 13 items with statements such as: 
"If I have something to say, I generally say it". The second, called "Family", evalu-
ates attitudes and experiences within the family context, and consists of 6 items with 
statements such as: "My parents understand me". Finally, the third, called "Social", 
evaluates attitudes in the social environment towards peers or friends, including ex-
periences within university institutions in their professional training. It consists of 6 
items, with statements such as: "Boys / girls generally accept my ideas". To perform 
the analysis, it should be considered that 8 items are true and 17 false; each correct 
answer is given 1 point that is multiplied by 4, considering that the maximum score is 
100 points (Cronbach's Alpha Factor 1= .75, Factor 2=.78 and Factor 3=.89).
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2.4 Procedure and data analysis

The application of the instruments was carried out massively and in online version to 
the group of English Pedagogy students. Firstly, descriptive analyses were carried out 
to know the students' profile in terms of the variables analyzed. Secondly, to evidence 
differences between groups of interest (sex, age and year of training), the means in 
each one of the dimensions was descriptively and comparatively examined to evaluate 
whether they differed significantly through Student's t-tests and ANOVA. Thirdly, 
to determine the relationships between the different dimensions of the instruments 
and the sociodemographic variables, the Pearson statistical test was used. Before per-
forming the parametric tests, the assumptions of normality were examined through 
Kolmogorov-Smirnov; homogeneity through Levene's test; also, the independence 
of residuals was tested. The results of the above tests indicate the relevance of per-
forming parametric tests. As a research protocol, the creation of a codebook was 
considered for the correct tabulation of the data. The analyses were performed with 
the SPSS v. 23.0 statistical package and the EQS® v. 6.2 program.

3. Results

3.1 Descriptive analysis of the instrument variables

The following results show the descriptive analyses of the attributional styles, aca-
demic self-concept and self-esteem of English Pedagogy students. They show that the 
highest scores in relation to the number of items per dimension correspond to the 
attribution of academic failure to lack of effort, followed by the attribution of failure 
to lack of ability and finally, academic self-efficacy. This reveals that students would 
take responsibility for their academic failures, especially when they attribute them to 
lack of effort. It is also noted that they attribute their failure to lack of ability; however, 
they also point out that they are self-efficient in their academic performance. In all, 
students state that the teacher is not to be made responsible for their results.
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Table 1
Descriptive analyses of the variables examined in English Medium Pedagogy students 
(Mean, standard deviation, skewness and kurtosis).

Items Mean Standard 
deviation

Skewness Kurtosis
Statistical 

data
Standard 

error
Statistical 

data
Standard 

error

Attribution of aca-
demic success to in-
ternal causes.

24.200 4.490 -.675 .217 1.611 .430

Attribution of failure 
to the teacher.

9.600 2.785 .458 .217 .885 .430

Attribution of aca-
demic failure to lack 
of effort.

18.168 4.136 -.884 .217 1.266 .430

Externalization and 
uncontrollability of 
academic results, 
mainly success.

11.520 3.688 .303 .217 -.340 .430

Attribution of failure 
to lack of ability.

11.032 2.558 -.588 .217 -.463 .430

Perceived perfor-
mance.

21.352 5.448 .068 .217 -.383 .430

Academic self-effica-
cy.

25.256 4.190 -1.746 .217 4.586 .430

Source: Own elaboration. Data from descriptive analyses of variables examined.

Regarding the results of self-esteem, it was necessary to consider the intervals by 
category, which are as follows: 0 to 24 points Low; 25 to 49 points Medium-Low; 50 
to 74 points Medium-High; and 75 to 100 points High. With respect to the above, it 
can be observed that there were no students in the Low range, nor in the High level. 
All the results concentrated in the Medium-Low and Medium-High levels. Specifi-
cally, 81 students (64.8%) were found to be in the Medium-Low level and 44 students 
(35.2%) in the Medium-High level. In sum, it can be noted that a significant percent-
age of students do not have a good general concept of their self-esteem.
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Table 2
Frequency analysis of self-esteem scores by each level (nº/%).

Levels of 
self-esteem

Females Males Total per 
levelQuantity Percentage Quantity Percentage

Low 0 0% 0 0% 0
Medium-Low 54 67% 27 33% 81/64,8%
Medium-High 28 63,6% 16 36,3% 44/35,2%
High 0 0% 0 0% 0
Total 125/100%

Source: Own elaboration. Data from frequency analysis of self-esteem.

3.2 Differences between gender, years of training and age of the university stu-
dents with respect to the variables examined

When comparing the different variables, it can be observed that there are statistically 
significant differences with respect to the gender of the students in the attribution 
of failure to lack of ability in favor of the group of females. In this sense, it would be 
women who would present a more unfavorable perception of their academic abilities, 
showing a negative internal attribution. Differences were also evident in the "Family" 
dimension, again in favor of the female group, with greater family conflicts (see Table 
2).
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Table 3
Means (standard deviation) and comparisons of students according to gender with 
respect to the variables examined (t-test and effect size).

Scales Dimensions Females Males t d
M SD M SD

Attributional 
Styles

Attribution of academ-
ic success to internal 
causes

24.743 4.368 23.162 4.587 1.889 .124

Attribution of failure to 
the teacher

9.731 2.680 9.348 2.991 .729 .000

Attribution of academ-
ic failure to lack of ef-
fort

18.073 4.120 18.348 4.208 -.353 .000

Externalization and 
uncontrollability of ac-
ademic results

11.109 3.644 12.302 3.687 -1.731 .164

Attribution of failure to 
lack of ability

11.609 2.360 9.930 2.585 3.656 .447**

Academic
Self-Concept

Perceived performance 21.000 5.171 22.023 5.946 -.998 .099
Academic self-efficacy 25.268 4.207 25.232 4.207 .045 .000

Source: Own elaboration. Data comparison of students according to gender.

With respect to students' years of training, statistically significant differences were 
only observed in academic self-efficacy, in the academic self-concept scale (F (4,120)= 
2.788, p<.05, ɳ2=.35). Multiple comparisons show that differences were present be-
tween the groups of first- and second-year students (M=24.341, SD=4.481, respec-
tively, M=26.695, SD=2.851). In this context, it is observed that second-year students 
perceive themselves more self-efficacious in their academic activities by indicating, 
for example, that they are able to do assignments and homework well, even if they are 
difficult. In terms of age, no statistically significant differences were observed.

3.3 Relationships between scale variables and sociodemographic data

To review possible relationships between instrument variables and sociodemograph-
ic data, Pearson's correlation coefficient was used (see Table 4). The results show that 
there were statistically significant relationships in several of the dimensions analyzed. 
The most outstanding relationships were between internal causes and failure due to 
lack of effort (r=.454; p<.05); internal causes and self-efficacy (r=580; p<.05); exter-
nalization and uncontrollability of results and perceived performance (r=399; p<.05); 
perceived and personal performance (r=480; p<.05). Also, significant but opposite 
relationships were evidenced between failure due to the teacher and failure due to 
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lack of effort (r=-.249; p<.05); lack of ability and gender (r=-.313; p<.05); lack of ability 
and age (r=-. 215; p<.05); family and gender (r=-. 181; p<.05); social and age (r=-. 201; 
p<.05).

Table 4
Pearson correlations with respect to the variables examined and sociodemographic 
variables.

IC FT FLE EUR LA PP SE PER FAM SOC GEN AGE YT

IC 1 .097 .454** .097 .353** -.059 .580** -.015 .224* .056 -.168 -.117 -.029

FT 1 -.249** .166 .173 .204* -.031 .121 .204* .155 -.066 -.025 .085

FLE 1 .174 .131 .066 .066 .016 .054 .015 .032 -.105 -.097

EUR 1 .221* .399** .049 .176* .084 .107 .154 -.136 -.053

LA 1 .243** .110 .335** .258** .001 -.313** -.215* -.086

PP 1 -.067 .480** .084 .170 .090 -.146 -.068

SE 1 -.164 .118 .103 -.004 -.040 .086

PER 1 .079 .178* -.019 -.075 -.084

FAM 1 .011 -.181* -.022 .066

SOC 1 .111 -.201* -.097

GEN 1 .106 -.085

AGE 1 .680**

YT 1

Note: Internal causes (IC); Failure due to teacher (FT); Failure lack of effort (FLE); Ex-
ternalization and uncontrollability of results (EUR); Lack of ability (LA); Perceived per-
formance (PP); Self-efficacy (SE); Personal (PER); Family (FAM); Social (SOC); Gender 
(GEN): Age (AGE); Years of training (YT).
**The correlation is significant at the 0.01 level (2-tailed).
*Correlation is significant at the 0.05 level (2-tailed).5. 
Source: Own elaboration. Data Pearson correlation.

4. Discussion 

Regarding the descriptive analyses of the results, it can be established that the highest 
rated items are related to the attributions of academic failure due to lack of effort, 
attribution of failure due to lack of ability and academic self-efficacy. In the words of 
Weiner (1979), these attributions have important implications for motivation, cogni-
tion, and emotions in students. In the case of attributions of academic failure due to 
lack of effort, students seem to understand that their academic performance is related 
to the amount of effort put in their activities, which has positive repercussions on 
their academic motivation (Manassero and Vasquez, 1995) and on their expectations 
about their academic future (Weiner, 1979). In addition, these attributions are also 
related to ego emotions, such as higher self-esteem (English et al., 2012). In summary, 
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these students seem to be in a better position to face future successes and failures, as 
their past experiences provide them with guidelines to develop more effective actions 
and strategies for their academic goals (Weiner, 1986, 2004).

However, it is alarming that some students also attribute their academic failures to 
lack of ability, an external causality that has been linked to decreased motivation and 
expectations (Haynes et al., 2008; Lagos et al., 2016; Manassero and Vasquez, 1995). 
When students perceive that their failure results from low ability, they are more likely 
to experience emotions of helplessness and demotivation, which can lead to a reduc-
tion in effort (Abramson et al., 1978; Weiner, 1985). This raises concerns about the 
potentially negative impact of these attributions on future academic performance.

Regarding academic self-concept, the moderate levels of academic self-efficacy 
observed may be attributed to previous experiences of success and failure, as sug-
gested by Véliz et al. (2020). Academic self-efficacy has been associated with positive 
outcomes, such as increased self-regulation ability, higher motivation, and the use 
of effective learning strategies (Cárcamo et al., 2020). Therefore, increasing students' 
confidence in their abilities could have a positive impact on their academic perfor-
mance.

Regarding self-esteem, most of the participants were in the Medium-Low levels, 
which coincides with previous research which has related low self-esteem to nega-
tive effects on academic performance and motivation (Akoul et al., 2020; Zheng et 
al., 2020). Negative self-esteem has been associated with higher levels of anxiety and 
helplessness when facing challenging academic tasks (Naranjo, 2007). Therefore, the 
low self-esteem observed in these students could be affecting key variables in their 
learning.

Gender differences in self-esteem levels are also aligned with previous literature 
that indicates that women tend to experience more self-esteem problems in the fam-
ily context (Harris and Orth, 2020). This can be explained by sociocultural factors 
related to traditional gender roles that still persist in certain families (Parra and Oliva, 
2002).

The correlations found between the different variables support the theoretically 
expected interrelationships. For example, the association between internal attribu-
tions and academic self-efficacy is consistent with the idea that internal causal ex-
planations can influence perceptions of competence (Manassero & Vasquez, 1995; 
Weiner, 1979). Similarly, the inverse relationship between external attributions of 
outcomes and perceived performance supports the notion that external attributions 
are related to lower personal commitment and motivation, which in turn negatively 
affects learning (Vera et al., 2021).
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5. Conclusions

Students attribute their academic failure to lack of effort and lack of ability, which is 
related to higher motivation and self-esteem. However, external attributions, such as 
lack of ability, may have a negative impact on motivation. Levels of academic self-ef-
ficacy are moderate and could improve with experience. Self-esteem is mostly low, 
especially among females. To encourage positive internal attributions, strengthen ac-
ademic self-efficacy and address low self-esteem are suggested in the light of the find-
ings. This could contribute to better academic performance and emotional well-being 
of students.

As for the limitations of the study, its cross-sectional design is emphasized, since it 
provides an approach to the phenomenon studied, but does not consider the possible 
dynamic characteristics of the variables examined, which could be addressed through 
a longitudinal study. On the contrary, working with a non-probabilistic sample by 
convenience could be improved through the incorporation of a broader and more 
representative sample of different degrees and universities.

Finally, with respect to the projections, it would be interesting to enrich this re-
search with qualitative methodologies and the incorporation of instructors as sub-
jects of study in order to discuss their perception of the students, especially with 
regard to their attributive styles.

Acknowledgments

Special thanks to the Agencia Nacional de Investigación y Desarrollo (ANID) for the 
funding of Proyecto FONDECYT de Iniciación Nº 11230202.

References

Abramson, L., Seligman, M., & Teasdale, J. (1978). Learned Helplessness in Humans: 
Critique and Reformulation. Journal of Abnormal Psychology, 87 (1), 49-74.

Akoul, M., Lotfi, S., & Radid, M. (2020). Effects of academic results on the perception 
of competence and self-esteem in students’ training. Global Journal of Guidan-
ce and Counselling in Schools: Current Perspectives, 10(1), 12–22. http://dx.doi.
org/10.18844/gjgc.v%vi%i.4874.

Alonso, J., & Sánchez, J. (1992). Estilos atributivos y motivación: El cuestionario EAT. 
En J. Alonso. Motivar en la adolescencia: Teoría, evaluación e intervención (pp. 
39-81). Madrid: Servicio de Publicaciones de la Universidad Autónoma.

Álvarez, A., Suárez, N., Núñez, J., Valle, A., y Regueiro, B. (2015). Implicación fami-
liar, autoconcepto del adolescente y rendimiento Académico. European Journal of 
Investigation in Health, Psychology and Education, 5 (3), 293-311. http://dx.doi.
org/10.1989/ejihpe.v5i3.133.

CUHSO
AGOSTO 2024 •  ISSN 2452-610X •  VOL.34 • NÚM. 1• PÁGS. 517-534



530

Becerra, C., y Reidl, L. (2015). Motivación, autoeficacia, estilo atribucional y rendi-
miento escolar de estudiantes de bachillerato. REDIE, 17 (3), 79 – 93.

Cárcamo, C., Moreno, A., y Del Barrio, C. (2020). Diferencias de género en matemá-
ticas y lengua: rendimiento académico, autoconcepto y expectativas. Suma Psico-
lógica, 27(1), 27-34. https://doi.org/10.14349/sumapsi.2020.v27.n1.4.

Cerda, G., & Vera-Sagredo, A. (2019). Rendimiento en matemáticas: Rol de distintas 
variables cognitivas y emocionales, su efecto diferencial en función del sexo de los 
estudiantes en contextos vulnerables. Revista Complutense de Educación, 30 (2), 
1-16. https://doi.org/10.5209/RCED.57389.

Chávez-Becerra, M., Flores-Tapia, M., Castillo-Nava, P., y Méndez-Lozano, S. (2020). 
El autoconcepto en universitarios y su relación con rendimiento escolar. Revista 
de Educación y Desarrollo, 53, 37- 47.

Cheng, H., y Furnham, A. (2017). Early indicators of self-esteem in teenagers: Fin-
dings from a nationally representative sample. Personality and Individual Diffe-
rences, 116 (1), 139-143. https://doi.org/10.1016/j.paid.2017.04.037.

Coopersmith, S. (1967). The antecedents of self-esteem. Consulting Psychologists 
Press.

Durán-Aponte, E., y Pujol, L. (20129. Diferencias de género y área de estudio en las 
atribuciones causales de estudiantes universitarios. Anales, 12(2), 39-51.

Fernández, A., Arnaiz, P., Mejía, R., & Barca, A. (2015). Atribuciones causales del 
alumnado universitario de República Dominicana con alto y bajo rendimiento 
académico. Revista de Estudios e Investigación en Psicología y Educación, 2(1), 19-
29. https://doi.org/10.17979/reipe.2015.2.1.1319.

Freire Rodríguez, C., Ferradás Canedo, M., & Suárez Fernández, M. (2021). Diferen-
cias en ansiedad ante los exámenes en función de los niveles de autoestima en 
estudiantes de Educación Primaria. European Journal of Child Development, Edu-
cation and Psychopathology, 9(1), 1-11. https://doi.org/10.32457/ejpad.v9i1.1404.

Gallardo, B., Garfella, P., Sánchez, F., Ros, C., y Serra, B. (2008). La influencia del au-
toconcepto en el rendimiento académico en estudiantes universitarios. REOP, 20, 
(1), 16-28.

Gallardo, B., García, E., y Sahuquillo, P. (2012). Autoconcepto en estudiantes uni-
versitarios excelentes y en estudiantes medios. Revista Iberoamericana de 
Educación, 60(1), 1-13. https://redined.educacion.gob.es/xmlui/bitstream/
handle/11162/181805/v.60%20n.1%20p%201-13%20(6).pdf?sequence=1.

González, R., Valle, A., Suárez, J., y Fernández, A. (1999). Un modelo integrador ex-
plicativo de las relaciones entre metas académicas, estrategias de aprendizaje y 
rendimiento académico. Revista de Investigación Educativa, 17 (1), 47-70.

González, M., Leal, D., Segovia, C., & Arancibia, V. (2012). Autoconcepto y talento: 
una relación que favorece el logro académico. Psykhe, 21(1), 37-53.

VERA-SAGREDO Y VEGA-PINOCHE T
PSYCHOLOGICAL PROFILE OF ENGLISH PEDAGOGY STUDENTS: AT TRIBUTIONAL ST YLES, ACADEMIC SELF-
CONCEPT AND SELF-ESTEEM



531

Harris, M., y Orth, U. (2020). The Link Between Self-Esteem and Social Relations-
hips: A Meta-Analysis of Longitudinal Studies. Journal of Personality and Social 
Psychology: Personality Processes and Individual Differences, 11(6), 1459–1477. 
http://dx.doi.org/10.1037/pspp0000265.

Haynes, T., Daniels, L., Stupnisky, R., Perry, P., & Hladkyj, S. (2008). The effect of 
attributional retraining on mastery and performance motivation among first-year 
college students. Basic and Applied Social Psychology, 30(3), 198-207. https://doi.
org/10.1080/01973530802374972.

Huang, C., Yu, C., & Wu, I. (2019). Relationships between the parent-child interac-
tion, self-concept, and school adjustment of junior high school students with di-
sabilities. Journal of Research in Education Sciences, 63 (1), 103-140. https://doi.
org/10.6209/JORIES.2018.63(1).04.

Inglés, C., Díaz-Herrero, A., García-Fernández, J., Ruiz-Esteban, C., Delgado, B., y 
Martínez-Monteagudo, M. (2012). Auto-atribuciones académicas: diferencias de 
género y curso en estudiantes de educación secundaria. Revista Latinoamericana 
de Psicología, 44 (3), 53-64.

Kumar, S., y Choudhuri, R. (2017). Academic Self Concept and Academic Achieve-
ment of Secondary School Students. American Journal of Educational Research, 5, 
(10), 1108-1113. https://doi.org/10.12691/education-5-10-13.

Lagos, N., Inglés, C., Ossa, C., González-Maciá, C., Vicent-Juan, M., y García-Fernán-
dez, J. (2016). Relación entre atribuciones de éxito y fracaso académico y ansiedad 
escolar en estudiantes chilenos de educación secundaria. Psicologías desde el Ca-
ribe, 33(2), 146- 157.

Lara Cantú, M., Verduzco, M., Acevedo, M., y Cortés, J. (1993). Validez y confiabi-
lidad del inventario de autoestima de Cooper Smith para adultos, en población 
mexicana. Revista Latinoamericana de Psicología, 25(2), 247-255. https://www.
redalyc.org/pdf/805/80525207.pdf.

Manassero, M., y Vásquez, A. (1995). La atribución causal como determinante de las 
expectativas. Psicotherma, 7 (2), 361-376.

Méndez, J., y Gálvez, J. (2018). Propiedades psicométricas de la Escala de Autocon-
cepto Académico (EAA) en estudiantes universitarios chilenos. Liberabit, 24(1), 
131-145. https://doi.org/10.24265/liberabit.2018.v24n1.09.

Manne-Goehler, J., Freund, K., Raj, A., Kaplan, S., Terrin, N., Breeze, J., y Carr, P. 
(2020). Evaluating the Role of Self-Esteem on Differential Career Outcomes by 
Gender in Academic Medicine. Association of American Medical Colleges, 95 (10), 
1558-1562. https://doi.org/10.1097/ACM.0000000000003138.

Méndez, J., y Gálvez, J. (2018). Propiedades psicométricas de la Escala de Autocon-
cepto Académico (EAA) en estudiantes universitarios chilenos. Liberabit, 24(1), 
131-145. https://doi.org/10.24265/liberabit.2018.v24n1.09.

CUHSO
AGOSTO 2024 •  ISSN 2452-610X •  VOL.34 • NÚM. 1• PÁGS. 517-534



532

Metsäpelto, R., Zimmermann, F., Pakarinen, E., Poikkeus, A., y Lerkkanen, M. (2020). 
School grades as predictors of self-esteem and changes in internalizing problems: 
A longitudinal study from fourth through seventh grade, Learning and Indivi-
dual Differences. Learning and Individual Differences, 77, 101807. https://doi.
org/10.1016/j.lindif.2019.101807.

Morales, F. (2017). Relaciones entre afrontamiento del estrés cotidiano, autoconcep-
to, habilidades sociales e inteligencia emocional. European Journal of Education 
and Psychology, 10(2), 41-48. https://doi.org/10.1016/j.ejeps.2017.04.001.

Muñoz Zamora, G. (2020). Experiencia de educación emocional en la formación de 
las educadoras de párvulos. REXE- Revista De Estudios Y Experiencias En Educa-
ción, 19(39), 45–55. https://revistas.ucsc.cl/index.php/rexe/article/view/873.

Naranjo, M. (2007). Autoestima: un factor relevante en la vida de la persona y tema 
esencial del proceso educativo. Revista Electrónica Actualidades Investigativas en 
Educación, 7(3), 1-27. https://www.redalyc.org/pdf/447/44770311.pdf.

Navarrete, I., y Cuadro, A. (2007). Estilos atribucionales causales y rendimiento aca-
démico en estudiantes de ciclo básico de Montevideo. XIV Jornadas de Investi-
gación y Tercer Encuentro de Investigadores en Psicología del Mercosur. Buenos 
Aires: Facultad de Psicología - Universidad de Buenos Aires.

Ocampo, L. E., Isaza, L., Álvarez, L. C., Botero, Y.A. y Ramírez, T. (2022). Desempeño 
académico, clima social familiar, habilidades sociales y autoconcepto en estudian-
tes universitarios. Informes Psicológicos, 22(2),  85-100 http://dx.doi.org/10.18566/
infpsic.v22n2a05.

Parra, Á., y Oliva, A. (2002). Comunicación y conflicto familiar durante la adolescen-
cia. Anales de Psicología, 18 (2), 215-231. https://revistas.um.es/analesps/article/
view/28421/27521.

Pichen-Fernandez, J., & Turpo Chaparro, J. (2022). Influencia del autoconcepto y 
autoeficacia académica sobre la procrastinación académica en universitarios pe-
ruanos. Propósitos y Representaciones, 10(1), e1361. https://dx.doi.org/10.20511/
pyr2022.v10n1.1361.

Quispe-Farfán, P., Camacho, M., Quispe-Farfán, D., y La-Noire-Núñez, J. (2021). Pen-
samiento crítico y autoconcepto académico en estudiantes universitarios. Revista 
Arbitrada Interdisciplinaria KOINONIA, 6(3), 790-802. 

Rodríguez, D., y Guzmán, R. (2019). Rendimiento académico de adolescentes decla-
rados en situación de riesgo. Revista de Investigación Educativa, 37(1), 147-162. 
http://dx.doi.org/10.6018/rie.37.1.303391.

Sáez, F., Bustos, C., Pérez, M., Mella, J., Lobos, K., & Díaz, A. (2018). Voluntad de es-
tudiar, autoeficacia y atribuciones causales en universitarios chilenos. Propósitos 
y Representaciones, 6 (1), 199-245. https://dx.doi.org/10.20511/pyr2018.v6n1.179.

VERA-SAGREDO Y VEGA-PINOCHE T
PSYCHOLOGICAL PROFILE OF ENGLISH PEDAGOGY STUDENTS: AT TRIBUTIONAL ST YLES, ACADEMIC SELF-
CONCEPT AND SELF-ESTEEM



533

Sánchez-Zafra, M., Cachón-Zagalaz, J., Sanabrias-Moreno, D., Lara-Sánchez, A. J., 
Shmatkov, D., y Zagalaz-Sánchez, M. L. (2022). Inteligencia emocional, autocon-
cepto y práctica de actividad f ísica en estudiantes universitarios. Journal of Sport 
and Health Research, 14(1), 135-148.

Schmidt, V. (2008). Escala de Autoconcepto Académico. Buenos Aires: Universidad 
de Buenos Aires.

Suriá, R. (2023). Autoconcepto y metas académicas en estudiantes universitarios/as 
con discapacidad. REOP. 34(2), 110-125.

Tabernero, C., Serrano, A., y Mérida, R. (2017). Estudio comparativo de la autoesti-
ma en escolares de diferente nivel socioeconómico. Revista Psicología Educativa, 
23(1), 9-17. https://doi.org/10.1016/j.pse.2017.02.001.

Ugwuanyi, C., Okeke, C., y Asomugha, C. (2020). Prediction of learners’ mathema-
tics performance by their emotional intelligence, self-esteem and self-efficacy. 
Cypriot Journal of Educational Science, 15(3), 492- 501. https://doi.org/10.18844/
cjes.v%vi%i.4916.

Valle, A., González, R., Rodríguez, S., Piñeiro, I., y Suárez, J. (1999). Atribuciones 
causales, autoconcepto y motivación en estudiantes con alto y bajo rendimiento 
académico. Revista Española de Pedagogía, LVII (214), 525-546.

Veas, A., Castejón, J., Miñano, P., & Gilar-Corbí, R. (2019). Actitudes en la adolescen-
cia inicial y rendimiento académico: el rol mediacional del autoconcepto académi-
co. Revista de Psicodidáctica, 24(1), 71-77.

Véliz, A., Dorner, A., y Sandoval, S. (2020). Relación entre autoconcepto, autoeficacia 
académica y rendimiento académico en estudiantes de salud de Puerto Montt, Chi-
le. EDUCADI, 1(1), 97-109. https://doi.org/10.7770/EDUCADI-V1N1-ART1003.

Vera, A., Cerda, G., y Melipillan, R. (2021). Adaptación de la escala EAT en la pobla-
ción escolar chilena. Estudios Pedagógicos, 47(3), 45-58. https://doi.org/10.4067/
S0718-07052021000300045.

Weiner, B. (1979). A theory of motivation for some classroom experiences. Journal of 
Educational Psychology, 71, 3-25.

Weiner, B. (1985). An Attributional Theory of Achievement Motivation and Emotion. 
Psychological Review, 92 (4), 548-573.

Weiner, B. (1986). An attributional theory of motivation and emotion. New York: 
Springer Verlag.

Weiner, B. (2004). Attribution theory revisited: Transforming cultural plurality into 
theoretical unity. En D. M. McInerney y S. Van Etten (Eds.), Big theories revisited 
(pp. 13-29). Grenwich, CT.: Information Age Publishing.

Zheng, L., Atherton, O., Trzesniewski, K., y Robins, R. (2020). Are Self-Esteem and 
Academic Performance Interrelated? Findings from a Longitudinal Study of Young 
People of Mexican Origin. Journal of Personality, 88(6), 1058-1074. https://doi.
org/10.1111/jopy.12550.

CUHSO
AGOSTO 2024 •  ISSN 2452-610X •  VOL.34 • NÚM. 1• PÁGS. 517-534



534

Sobre los autores

Angélica Vera Sagredo es Académica del Departamento de Fundamentos de la Peda-
gogía de la Facultad de Educación de la Universidad Católica de la Santísima Concepción. 
Doctora en Educación, Magíster en Informática Educativa y Gestión del Conocimiento y 
Magister en Pedagogía para la Educación Superior. Sus principales líneas de investigación 
corresponden a variables socioemocionales que afectan los logros académicos de estu-
diantes de alta vulnerabilidad social, innovación y emprendimiento en educación y uso de 
TIC en los procesos de enseñanza-aprendizaje. Correo Electrónico: avera@ucsc.cl. 

https://orcid.org/0000-0003-1657-2241

Héctor Vega Pinochet es Profesor de Inglés, Traductor Inglés-Español y Magíster en 
Lingüística con más de 20 años de experiencia Educación Superior. Adscrito al Departa-
mento de Ciencias del Lenguaje y Literatura de la Universidad Católica de la Santísima 
Concepción (UCSC). Autor de artículos de especialidad y ponente en congresos naciona-
les e internacionales. Ha participado en procesos de creación y renovación curricular de 
programas de pregrado y liderado procesos de acreditación de carreras. Se ha desempe-
ñado en cargos como Jefatura de Carrera de Pedagogía en Inglés, Coordinador de Unidad 
de Lenguas y Director de Educación Continua de la Facultad de Educación de la UCSC. 
Dicta cursos de Morfosintaxis de la Lengua Inglesa, Análisis de Discurso y Competen-
cia Comunicativa en Inglés. Profesional con perfeccionamiento en las Universidades de 
East Anglia y Lancaster University, Reino Unido y en la Universidad de California Davis, 
EE.UU. Examinador Cambridge CELA para los niveles B1, B2 y C1. Correo Electrónico: 

hvega@ucsc.cl. https://orcid.org/0000-0002-4441-6978

VERA-SAGREDO Y VEGA-PINOCHE T
PSYCHOLOGICAL PROFILE OF ENGLISH PEDAGOGY STUDENTS: AT TRIBUTIONAL ST YLES, ACADEMIC SELF-
CONCEPT AND SELF-ESTEEM



535

CUHSO

Fundada en 1984, la revista CUHSO es una de las publicaciones periódicas 
más antiguas en ciencias sociales y humanidades del sur de Chile. Con una 
periodicidad semestral, recibe todo el año trabajos inéditos de las distintas 
disciplinas de las ciencias sociales y las humanidades especializadas en el 
estudio y comprensión de la diversidad sociocultural, especialmente de las 
sociedades latinoamericanas y sus tensiones producto de la herencia co-
lonial, la modernidad y la globalización. En este sentido, la revista valora 
tanto el rigor como la pluralidad teórica, epistemológica y metodológica 
de los trabajos.

Editor
Matthias Gloël

Coordinador editorial
Víctor Navarrete Acuña

Corrector de estilo y diseñador
Ediciones Silsag

Traductor, corrector lengua inglesa
Mabel Zapata

sitio web
cuhso.uct.cl

e-mail
cuhso@uct.cl

licencia de este artículo
Creative Commons Atribución Compartir Igual 4.0 Internacional


